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Abstract 
The aim of this research was to see the process of improving students’ ability in writing a 
paragraph orientation of narrative text for the tenth grade students of SMA Santo Fransiskus 
Asisi Pontianak through Dictogloss technique. The researcher used Classroom Action Research. 
This research was carried out in two cycles. The observation checklist sheet, field notes, and 
interview rubric analysis were the instruments to gather the data. The sample of this research 
was class X C that consisted of 27 students which was chosen by using purposive sampling 
technique The results in this research indicated that there was an improvement of the students’ 
ability in writing a paragraph orientation of narrative text. The mean score of writing test 1 was 
53.89. After applied Dictogloss technique, the mean score in cycle 1 gained 60.18 and the 
improvement was 11.67%. Next, the result of the cycle 2 showed that their mean score derived 
68.33 and gained 26.79% of improvement. The class condition during teaching learning process 
was good enough. In addition, there was a positive response from the English teacher and the 
students about the implementing the action. In conclusion, Dictogloss technique can improve 
students’ ability in writing a paragraph orientation of narrative text. 
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INTRODUCTION 
As an International language, English has 
great importance in daily interpersonal 
communication. For Indonesian people, English 
is the first foreign language which is taught to 
the students from junior high school until 
university. In junior high school and senior high 
school, English is one of foreign languages 
which is demanded to pass of national 
examination. Therefore, English is important to 
be mastered by the students because they learn 
it during their education and helps them to 
communicate with others around the world. 
There are four skills in language learning 
that must be obtained by the learners. They are 
listening, reading, speaking, and writing. These 
four language skills are integrated and related to 
each other. Based on curriculum KTSP, all 
skills in teaching and learning English must be 
learned and taught by both students and teacher 
including writing skill. Writing helps students 
delivering their ideas in writing form. Meyers 
(2005) defined that writing is a way to produce 
language, which we do naturally when we want 
to express something in written form. Finally, 
writing becomes important to be learned as a 
part of four language skills in learning English. 
The main problem in writing a paragraph 
orientation were their difficulties in exploring 
and expressing their idea, vocabulary, tenses, 
making good sentences and how to start 
writing. The teacher added that teaching writing 
was more difficult because in writing the 
learners need to master some aspects, such as 
the choice of words and the grammatical 
structure. It was supported by the students 
statements when the writer interviewed some 
students, they said that writing activity was 
rarely done in their English class. Their writing 
activity was only filling in the blank or 
arranging the paragraph and sometimes they 
were bored with those assignments. It means 
that there were still many problems need to be 
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solved particularly about the aspects of writing 
and their attitude and motivation toward the 
English lesson. To solve the problems state 
above, the teachers who teach English should 
be creative and they should choose the suitable 
technique in teaching. The technique they use to 
teach particularly writing have to make students 
become actively involved and have high 
motivation in  learning how to write effectively. 
There are actually a lot of techniques that can 
motivate and actively involve students in 
English teaching learning process. One of those 
techniques is Dictogloss technique. Based on 
previous research by Evi Shofiah (2015) which 
is entitled “The Effectiveness of Dictogloss 
Technique towards Students’ Narrative 
Writing”, she has conducted this technique in 
teaching writing. She found significant 
difference between students’ narrative writing 
scores who were taught by dictogloss technique 
and those who were taught without dictogloss 
technique. By using this kind of technique, 
students considers that it is easier to write or 
produce narrative text. Dictogloss technique 
contains the combination of listening skills and 
writing skills. They also learn how to work 
together with their friends in a group. It helps 
students to explore and to generate their own 
narrative text. They will not be confused about 
how they produce their own narrative text. 
According to Flynn and Stainthorp (2006), 
Writing is used by writers to translate their 
ideas into words on the page so they can 
communicate their ideas to other people. It 
means that writing is a way of communicating 
and sharing ideas to other people through a 
written language. Raymond (1980) defined that 
“Writing is a way of learning in which none of 
us can write much of interest without first 
thinking, probing, observing, asking questions, 
experimenting, and reading”. This statement 
actually implies that when we write something, 
we unconciously also learn many things 
because we  should do some activities, such as 
observing and reading, to gain information 
about a topic that we want to write. Moreover 
Langan (2001) also stated that writing is a skill 
like driving, typing, or cooking and like any 
skill that can be learned through practice. 
Anderson and Anderson (2003) defines 
narrative as a piece of text which tells a story 
and, in doing so, entertains or informs the 
reader or listener. Narratives can be presented 
or told in the first person if the narrator is one 
of the characters in the story, and in the third 
person if the narrator is outside the story. 
Meanwhile, Woodson (1982) states narrating is 
when you tell a story and when you describe 
actual or fictional events  which are arranged in 
chronological order  or sequence. It  can be said 
that sequencing the events in narration is one of 
important elements because narration is 
concerned with time. Orientation is a part of 
nrrative text, the definition of orientation by 
Anderson (2003) is a part where the writers tell 
about the setting of the scene, where and when 
the story happened, introduce the participants of 
the story and what is involved in the story. It 
includes character, setting of place and setting 
of time. 
Dictogloss is one of techniques that can be 
used in language teaching and learning process. 
Jacob and Small (2003) gave their opinion 
about dictogloss, “Dictogloss is an integrated 
skills technique in learning a language in which 
students assignment together to reconstruct 
version of text read to them by their teacher”. It 
means that dictogloss is a technique for 
language teaching which can integrate the 
language skills; listening, speaking, reading, 
and writing.  In addition Vasiljevic (2010) says 
“Dictogloss is a classroom dictation activity 
where learners listen to a passage, note down 
key words and then assignment together to 
create a reconstructed version of the text”. The 
basic procedure of dictogloss is dictation, 
dictogloss is different from  the traditional 
dictation in which the teacher reads a text 
slowly and repeatedly and the students make a 
copy or  write exactly what is the teacher reads 
or says without doing any thinking. Moreover, 
dictogloss is a  technique in which the teacher 
reads a short text and the learners make a brief 
notes and then try to reconstruct the text in 
group. The aim is not to reproduce the text 
word by word, but to convey the meaning and 
style of the text as closely as possible. 
In the implementation of Dictogloss 
technique in writing according to  Vasiljevic
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(2010) were: (1) Planning (Pre-writing), the 
teacher showed picture and introduces some 
vocabularies to help students in making a 
paragraph orientation, they were dictated an 
audio about the story and they could noted the 
keywords on the second dictation; (2) Drafting, 
the students started to make a paragraph 
orientation of the story, they worked in pair; (3) 
Revising, students in pair did recheck, rethink 
and refine the content of their writing; (4) 
Editing, after they revise their writing they did 
correction their friends’ works, and gave it back 
to them to be edited and submitted it to the 
teacher.   
    
RESEARCH METHOD 
This research was implemented in SMA 
Santo Fransiskus Asisi Pontianak. Only one 
class became a sample of this research was X C 
of SMA Santo Fransiskus Asisi Pontianak 
which consists of 27 students. The researcher 
did some cycles, she gave the test in every cycle 
observation checklist sheet, field notes, and 
interview rubric analysis were the instruments 
to gather the data. The method was used in this 
research was Classroom Action Research. 
Burns (2010) described classroom action 
research into 4 steps: planning, acting, 
observing, and reflecting. 
 
Planning 
The activities in planning were: (a) Giving 
the students writing test to know their mean 
score in writing; (b) Observing the students’ 
problems from the process in the first test and 
consulting it with the teacher; (c) Interviewing 
some students the opinion about wrting activity 
in the class; (d) Planning the action program 
and preparing everything dealding with the 
action research requirements such as: preparing 
the material which consists of students’ 
assignment sheets, making lesson plans, 
preparing the sheets for classroom observation 
and preparing the test instruments. 
 
Acting 
In the pre-activity the teacher greets the 
students, checks the students’ attendance, and 
gives motivating strategy by asking some 
questions related to material.  
In the whilst-activity, before the teacher 
plays the audio, the teacher shows a picture and 
the title of a narrative story. After that, the 
teacher points out some difficult vocabularies 
from the text. Then, the teacher plays the audio 
for the first time. The students are not allowed 
to write down some words from the dictation. 
The audio is played for the second time. Here, 
the students are allowed to put some important 
words. After the dictation is over¸ the student 
are asked to discuss with their desk mate to fix 
their notes while dictation activity.  
In the post-activity, the teacher contributes 
a blank paper and asks the students to write a 
paragraph orientation based on what they heard, 
their key-word and prior knowledge. After that, 
the teacher shows the original text and asks the 
student to correct of their friends’ assignments. 
One student as the representative from each 
group writes their paragraph on the whiteboard 
and the other students correct it. They revise 
their text and submit it. The teacher and 
students discuss about the difficulties in 
comprehend the material and closes the class. 
They submit their assignments to the teacher. 
 
Observing 
The activities which are observed are 
process of teaching and learning in the 
classroom in learning progress that students 
achieved.. The researcher takes note and 
observes all the activities in teaching learning 
process by using observation checklist and field 
notes. 
 
Reflecting 
At this phase, the researcher and teacher 
analyze what is going on during the teaching 
and learning process and also the result of 
writing test. Through this activity both the 
researcher and the teacher hopefully find the 
strengths and the weeknesses are found during 
teaching learning process. The researcher and 
teacher may decide to do further cycles of 
action research to improve the result or to stop. 
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RESERACH FINDING AND DISCUSSION 
 
 
Research Finding 
In conducting this research, the researcher 
collected some data to be analyzed. This 
research used Classroom Action Research and 
the data was taken from one class that was X C. 
The data is calculated to show mean score in 
cyle 1 and cycle 2 and the process of teaching 
learning process during the research. The 
summary of the results in cycle 1 and cycle 2 
were presented the Table 1. 
Table 1. The Students’ Score in Cycle 1 and Cycle 2 
 
 
 
 
 
 
 
 
 
 
 
 
In this research, there were three meetings 
have conducted by the writer. The three 
meetings of this research were giving writing 
test 1, cycle 1 and cycle 2. Class X C of SMA 
Santo Fransiskus Asisi as the sample of this 
research was consisted of 27 students. Before 
applying Dictogloss technique in cycle 1, the 
researcher gave writing test 1 tto know the 
students’ writing scores, it was held on January 
25th, 2017. Their mean scores was 53.89. After 
having the students’ writing scores, the 
researcher implemented Dictogloss technique in 
cycle 1 on February 1st, 2017. In this research, 
the teacher as the classroom teacher and the 
researcher observed the classroom, did some 
observation checklist, and made some field 
notes. In the first cycle, the teacher told the 
material today about narrative text particularly 
on paragraph orientation. Then, the teacher 
introduced a descriptive text to the students. 
The teacher explained what is narrative text and 
its generic structure, language features, gave the 
example of narrative text and explained them to 
use correct punctuation in writing narrative text. 
After that, the teacher introduced Dictogloss 
technique to the students. The teacher also 
explained the procedures in Dictogloss 
technique, the teacher asked the students to do 
the activity in pairs. Firstly, the teacher  showed 
a picture about Malin Kundang to the students. 
Then, the teacher introduced some vocabularies 
to help students in writing. The dictation from 
the audio was given twice, in the first dictation 
the students were not allowed to take notes, 
however in the second dictation the students 
could note down some keywords. After that, the 
students reconstructed their own paragraph 
orientation from the story in pair. They did 
correction the other groups’ works and gave it 
back to them. At last, they edited their writing 
and submitted to the teacher. The researcher 
and the teacher calculated studnets’ mean score, 
it was 60.18, there was an improvement from 
writing test 1 that was 11.67%. 
Based on the researcher’s field notes 
during teaching learning process in cycle 1, in 
the beginning of this cycle, the students were 
passive and they did not answer the teacher’s 
question about narrative text material, until they 
were doing the task, they also did not ask to the 
teacher about their problems in writing. The 
teacher only sitted on his seat and did not 
 
The Students’ Results in 
Cycle 1 
 
 
The Students’ Results in 
Cycle 2 
 
∑𝑿𝟏 = 𝟏𝟔𝟐𝟓 
 
∑𝑿𝟐 = 𝟏𝟖𝟒𝟓 
 
 
?̅?𝟏 = 𝟔𝟎. 𝟏𝟖 
 
?̅?𝟐 = 68.33 
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monitor their activity in writing. They still 
asked the teacher and researcher about English 
translation because they were too lazy to bring 
the dictionary. There were some students who 
still not finished yet their test until analysis and 
correction stage because of the time and there 
were some students who still confused and have 
difficulties in writing narrative text. When the 
students did the writing assignment, they were 
also noisy in the class. Thus, the researcher 
continued the action to the next cycle. 
The research was continued in cycle 2, the 
teacher improved the explanation about the 
students’ weaknesses of their results in cycle 1. 
Here, the procedures of teaching learning 
process was almost same with cycle 1, however 
the teacher gave different story, it was Golden 
Snail. ”. The result of the cycle 2 showed that 
their mean score derived 68.33 and gained 
26.79% of improvement.  
The researcher and the English teacher felt 
satisfied in as much their made efforts to 
improve the students‘ writing skill in narrative 
text had been realized. The students could 
understand how to make narrative text and 
could explore their idea easily through 
Dictogloss Technique. They were more 
comfortable to discuss with their partner, they 
could ask each other untill they got the whole 
story. It was also proven by their improving 
scores from the cycle 1 to cycle 2. The 
researcher and the teacher decided to stop the 
CAR because it had already succeed. Therefore, 
the researcher and the real teacher did not have 
to revise the plan. According to the result of 
evaluating between the researcher and the 
collaborator, it could be assumed that the 
implementation of CAR by using Dictogloss 
technique to improve students‘ ability in 
writing a paragraph orientation of narrative text 
was appropriate with the planning that had been 
discussed by the researcher and the real teacher 
or collaborator previously. In this case, each 
section was planned as good as possible in 
order to the writing activities could be 
accomplished well.  
The following table presents the 
summmary of difference score between writing 
test 1, cycle 1 and cycle 2. From the table II, 
can be concluded that Dictogloss Technique 
improved the achievement in writing 
descriptive text. To calculate the result the 
reseacher used tis formula for cycle 1: 
M  = 
∑𝑋
𝑁
 ..............................   (1) 
Mean = 
1625
27
 
Mean = 60.18 
After calculating the cycle 1 score, it 
showed that the mean score of cycle 1 was 
60.18 and gained any improvement 11.67%. To 
know that improvement to the percentage, the 
researcher calculated using this formula:  
P  = 
𝑌1−𝑌
𝑌
 x 100% ..............  (2) 
P  = 
60.18−53.89
53.89
 x 100% 
P  = 11.67 % 
Cycle 2 also used the same formula, the 
calculation of the mean of students‘ score in 
writing cycle test 2 gained 68.33. It was derived 
from:  
M = 
∑𝑋
𝑁
 ..............................  (3) 
Mean = 
1845
27
 
Mean = 68.33 
 
In the cycle 2, the researcher got the mean 
score. Thus the researcher made a percentage in 
calculation:  
P = 
𝑌2−𝑌
𝑌
 x 100% ..............  (4) 
 
P = 
68.33−53.89
53.89
 x 100% 
P = 26.79 % 
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Table 2.The Difference Score between WritingTest 1, Cycle 1 and Cycle 2
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Name Writing 
Test 1 
Cycle 1 Cycle 2 
1 Student 01 55 65 80 
2 Student 02 50 60 75 
3 Student 03 55 65 75 
4 Student 04 60 75 80 
5 Student 05 60 70 80 
6 Student 06 45 50 55 
7 Student 07 40 50 55 
8 Student 08 35 40 40 
9 Student 09 55 60 75 
10 Student 10 70 75 85 
11 Student 11 40 45 50 
12 Student 12 60 60 75 
13 Student 13 70 75 90 
14 Student 14 50 60 70 
15 Student 15 75 80 90 
16 Student 16 60 70 80 
17 Student 17 60 65 80 
18 Student 18 40 45 45 
19 Student 19 45 50 55 
20 Student 20 55 55 70 
21 Student 21 70 75 90 
22 Student 22 50 60 75 
23 Student 23 40 40 45 
24 Student 24 40 45 - 
25 Student 25 55 55 65 
26 Student 26 60 70 85 
27 Student 27 60 65 80 
Total ∑𝑵 = 27 1455 1625 1845 
Mean 53.89 60.18 68.33 
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Grafik 1. The Improvement  of Stdents’ Writing in Every Cycle 
Based on the result of the research’s 
observation, there was improvement in teaching 
learning process using Dictogloss technique. 
From the field notes, post interview with 
English teacher and observation checklist, 
Dictogloss technique was very helpful for 
students in writing, if in cycle 2 some stages 
could not be completed however in cycle 2 all 
stages were completed. The teacher aslo 
enjoyed the teaching learning process. In 
conclusion, Dictogloss technique could improve 
students’ ability in writing a paragraph 
orientation of narrative text.  
 
Discussion 
After doing the research, it can obviously 
be seen that Dictogloss technique which was 
applied in the writing class successfully 
improves the students’ writing ability. The 
improvement of students’ writing ability could 
be seen from the result of the post test in cycle 1 
that there was improvement in some aspects of 
writing a paragraph orientation of narrative text, 
especially in aspects of content (character, 
setting of place and time), organization, and 
mechanic. However in grammar and vocabulary 
were still low. In vocabulary, the students could 
not use appropriate words in written text. While 
in grammar, the students found difficulties 
especially in using simple past tense. 
The improvement of content (character, 
setting of place and time), organization, and 
mechanic could be seen when they were doing 
the process of Dictogloss technique, which 
covered writing paragraphs. In expressing or 
exploring the ideas, they could share to each 
other so other so it made them easier to find 
some ideas of their own words. Elizabeth, et all 
(2005) stated that working together can help 
students to learn and perform the stages of 
writing more effetively. Meanwhile, in 
organizing the words into paragraph, the 
students felt better to organize them and their 
mechanics (spelling and punctuation). Also 
improve better. In implementation of Dictogloss 
technique, the students work in pair, Harmer 
(2002) added that generation of ideas is lively 
with two or more students involved than it is 
when the researchers work in their own. After 
that, they have a chance to edit all aspects of 
writing. They also check and evaluate their 
writing by sharing with the other pairs and the 
teacher as it is stated by Tompkins (1994) 
through this sharing, students communicate with 
genuine audiences who respond to their writing 
in meaningful ways. Finally, the students could 
write and create good writings.  
Moreover, the research findings also 
showed that the students spent effective time in 
writing and they were able to finish their writing 
process on time. It can be concluded that the 
technique had made the productive learning 
time increase. As Gettinge in Elliot (2000) who 
identifies three aspects of learning time that 
0.00%
11.67%
26.79%
0%
5%
10%
15%
20%
25%
30%
35%
40%
45%
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Action
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The Improvements of
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could be increased. The first is the time used for 
intructions, the second is engaged time, and the 
third is productive learning time means the more 
things can be done in a certain time. In the other 
words, if the activity had been decided (writing 
a paragraph orientation), the productive learning 
time will be shorter.  
Vasiljevic (2010) stated that in preparation 
stages, the teacher facilitates writing process by 
providing background information and helping 
students with unfamiliar words. The purpose of 
the preparation stage is therefore twofold, it 
should give the learners a topical warm-up as 
well as familiarize them with vocabulary that 
will appear in the text. sure, it helps them in 
writing and master the new vocabularies. In 
dictation stage, students get some keywords as 
the modal for them to reconstruct the text. After 
that in reconstructing stage, the students are 
helped by their friend because in this stage they 
learn together to reconstruct a text using 
vocabularies and keywords that they have 
written. And the last in analysis and correction 
stage, the students are brave to present their own 
text, they corret it together and revise it.  
 
CONCLUSION AND SUGGESTION 
Conclusion 
Referring to the research findings and the 
students’ test result, the reseacher drew the 
conclusion as follow: (1) The dictogloss 
technique is able to improve students’ 
achievement in writing a paragraph orientation 
of narrative text on the tenth grade students of 
SMA SANTO FRANSISKUS ASISI Pontianak 
in academic year 2016/2017; (2) Dictogloss 
technique improves the class situation. Before 
conducting the research, the teaching-learning 
process was not active. The students showed 
low particiaption in writing class and did not 
pay attention well to the teacher. After 
implementing Dictogloss technique, the class 
situation is improved, the students give 
attention to the lesson because in dictation stage 
of Dictogloss, they need to take some keywords 
in the story from the audio. The class situation 
are not bored, because they can do the 
assignment together in pair. They can ask to 
each other if they find problems in writing; (3) 
Dictogloss technique helps students to 
minimize the students’ unfimiliar vocabulary. It 
increases the students to know new 
vocabularies, it helps them easy to express their 
ideas in recounstructing their own text; (4) 
Dictogloss technique helps students to be brave 
to present their text. In analysis and correction 
stage, the students not only are asked to show 
their text but they get the correction from their 
friends, so they can revise their mistakes in 
writing before submit it. 
 
Suggestion 
Based on the result of this research, the writer 
would like to propose some suggestions as 
follows: (1) This research has revealed that the 
use of Dictogloss technique gave great impact 
to the students’ writing ability. The teacher 
should use this technique in teaching learning 
process to reach the target of writing class; (2) 
teacher should be active to involve his students 
in teaching learning process; (3) Dictogloss 
technique should be applied in English teaching 
learning process, particularly the attempt of 
improving students’ ability in writing a 
paragraph orientation of narrative text. 
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